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Kindergarten Teacher Survey on Importance of Readiness Skills 

After  teachers  had  completed  all  of  their  student  assessments,  they  completed  the  Kindergarten  Teacher 
Survey  on  Importance  of Readiness Skills 2007  (see Appendix 3). For  this  survey,  teachers  rated  the  level of 
proficiency  that  they  think  students  need  for  each  of  the  24  KOF  I  skills  in  order  to  have  a  successful 
transition into kindergarten. Kindergarten teachers were also asked to identify the five readiness skills that 
they considered most  important  for a child  to possess  in order  to be school‐ready,  the  five skills  that are 
easiest to affect during the school year, and the five skills on which they spend the most time. In addition, 
teachers provided  information about early  literacy and  language development programs  in which schools 
participate,  their  stress  levels  at work,  suggestions  for  support  to  lower  their  stress  level,  and  their own 
backgrounds. The survey was designed to take no more than 15 minutes to complete.  

Implementation 

Obtaining Participation Agreement 

In late spring 2007, ASR attended a meeting of all of the principals in San Francisco Unified School District 
and spent 20 minutes  talking about  the assessment process and  typical  findings.   At  that  time, principals 
were  given  a  packet  of  information  about  the  assessment,  access  to  past  reports,  contact  numbers,  and 
notification of being selected at random to participate.   The importance of the project was described to the 
principals,  and  they  were  notified  that  stipends  of  $200  would  be  provided  to  teachers,  once  their 
observations had been completed.  Principals who were part of the random sample were asked to fax a sheet 
listing the names of their kindergarten teachers to ASR.  Out of the 30 schools that were initially contacted 
for the assessment, 7 schools declined when approached or did not respond after multiple attempts. Reasons 
for their decline included not having enough time to conduct the assessment, the selected teacher being on 
maternity leave and the selected teacher not being interested. 

When  a  principal  declined  to  participate,  a  replacement  school was  identified  that was  geographically 
proximal and that shared a similar API level to the originally sampled school.   

Teacher Trainings 

In August  and  September  of  2007, ASR  conducted  trainings  to  orient  the  teachers  to  the data  collection 
forms  and  process.  Some  trainings were  conducted  in  person  in  a  small  group  setting  by  the  primary 
researchers  on  the project. Teachers who were unable  to  attend  the  in‐person  trainings were  trained  by 
telephone. A total of 32 teachers were trained, half in person and half by phone, to carry out the assessment. 

Trainings typically lasted for 60 minutes. After hearing a general overview of the project and study purpose, 
kindergarten  teachers  were  given  all  project  materials,  including:  (1)  written  instructions  on  how  to 
complete  the  assessment;  (2)  letters  for  parents  that  explained  the  study  purpose  and  provided  an 
opportunity  for parents  to  indicate  that  their  child  should not participate  in  the  study  (English, Spanish, 
Chinese and Vietnamese versions were available); (3) Parent Information Forms in English, Spanish, Chinese 
and Vietnamese; (4) Kindergarten Observation Forms I and II; (5) a sheet to track teachersʹ progress during the 
assessment (e.g., a record of parental consent, children observed and yet to be observed, PIFs returned); and 
(6) pre‐addressed, pre‐paid FedEx envelopes for the return of study materials to ASR. All of these materials 
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were fully reviewed with teachers so that they were familiar with both the teacher‐completed instruments 
and the parent‐completed instruments. 

The  focal  point  of  the  training was  an  item‐by‐item  description  of  the  readiness  skill  information  to  be 
collected via  the Kindergarten Observation Form  I. This  section of  the  training helped  ensure  that different 
observers  used  the  KOF  I  in  a  consistent way. During  the  review  of  the  24  readiness  skills,  particular 
emphasis was placed on clarifying: 

 The distinction between assessing the recognition of letters of the alphabet, shapes, colors, and 
rhyming words (the skills assessed in this project) versus assessing the production of letters, shape 
names, color names, and rhyming words (skills not assessed in this project). Suggestions were 
provided as to how to capture recognition information (e.g., “Will you please pass me the green 
crayon?” and “Please point to the triangle.”); 

 The need for children to be assessed in their primary languages. Teachers unable to communicate 
with children in their primary languages were instructed to skip language‐dependent items; and 

 The administration of those items that required teacher‐child interaction. 

All  of  the  teachers’  questions were  answered  during  the  training  sessions;  teachers were  encouraged  to 
contact the researchers at any time with comments or questions about the project. 

Obtaining Parental Consent 

At the beginning of the school year, teachers distributed the parent information letters / consent forms and 
Parent  Information Forms  (see Appendix 4). A passive consent process was utilized such  that parents were 
asked to sign and return a form only if they did not want data collected on their children. Teachers collected 
all completed Parent Information Forms and participation refusal forms from the parents. If a parent did not 
consent, teachers were asked to not assess the child. 

Conducting Student Observations 

Teachers were asked to conduct their student assessments approximately three to four weeks after the start 
of the school year, drawing upon their knowledge and observations of children during the first few weeks 
of school. The majority of participating teachers carried out their observations three to five weeks after their 
classes had started, each taking about one week  to complete his/her observations. Completed Kindergarten 
Observation Forms I and II, Parent Information Forms and Teacher Surveys on Importance of Readiness Skills were 
returned to ASR using pre‐addressed, FedEx envelopes.  

Disbursement of Stipends 

After  teacher observers had assessed all of  their students and had  returned study materials  to ASR,  they 
were sent a “thank you” letter and the $200 stipend. 
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Analysis 

Cleaning 

Data were entered into the Statistical Package for the Social Sciences (SPSS). Following entry, the data were 
cleaned, using selected techniques to enhance data integrity. For instance:  

 Frequencies were run on all variables to ensure that all responses fell into the appropriate ranges; 

 Scores on the readiness items were examined for students with whom teachers indicated they could 
not communicate. If teachers inappropriately provided ratings for the language‐dependent items, 
those ratings were deleted; and 

 Several items on the Parent Information Form asked parents to fill in a number (e.g., the number of 
times they read books each week, the number of times they tell stories or sing songs each week).  For 
these items, outlying values were identified and, when such values would inappropriately skew an 
average score, the top one percent of the distributions was trimmed. 

Missing Values 

Sometimes teachers or parents did not provide answers to specific items. None of these missing values were 
replaced; typically, cases with missing data were dropped from analysis. However, composite scores for the 
readiness items were calculated if children had meaningful ratings for most of the items within a dimension; 
averages were just calculated without including the missing item. 

An Overview of Statistical Analyses Conducted 

After data were cleaned, numerous statistical analyses were conducted to answer the research questions, as 
follows: 

 Percentages were calculated and chi‐square tests were run to test whether differences in percentages 
reached statistical significance. 

 Average scores were calculated for all continuous measures and scaled items. For example, an 
average score was generated for each of the readiness items, excluding blank responses or responses 
of Donʹt Know / Not Observed.  

 Composite scores (averages across multiple items) were calculated for each of the four Basic Building 
Blocks dimensions. Two criteria had to be met before composite scores were created: (1) studentsʹ 
scores were included only if they had ratings for a majority of the indicators within that category; 
and (2) reliability analyses were first conducted (using Cronbach’s alphas) to ensure that reliability 
was high before composite scores were calculated.  Cronbach’s alphas for each Basic Building Blocks 
scales are listed below: 

o Self‐Care & Motor Skills: Alpha=0.800 

o Self‐Regulation: Alpha=0.943 

o Social Expression: Alpha=0.898 

o Kindergarten Academics: Alpha=0.872 
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 Independent t‐tests were used to test whether differences in average scores were statistically 
significant between two groups, whereas one‐way analyses of variance were conducted to test 
whether differences in scores were statistically significant across more than two groups. 

 Paired t‐tests were used to test whether individuals’ scores on one readiness dimension were 
significantly higher or lower than their scores on other readiness dimensions. 

 Analyses of covariance were used to test whether differences in average scores across groups were 
significantly different after controlling for key background variables (e.g., family income, maternal 
education). 

 Regression analyses were conducted to explore the strength of relations between readiness items 
and various student, family, and teacher characteristics. 

 Cluster analysis was used to explore whether children in San Francisco Unified District manifested 
different readiness profiles.  

Statistical Notation 

Throughout this report, ASR uses the following standard abbreviations: 

 N is used when noting the sample size for a chart or an analysis. 

 P‐values (e.g., p < .01) are used to note whether certain analyses are statistically significant. P‐values 
that are less than .05 are statistically significant; p‐values that are between .06 and .10 are marginally 
significant. All significance tests were two‐tailed tests (more conservative) rather than one‐tailed 
tests (less conservative). 

 The abbreviation “ns” is used to flag analyses that did not reach statistical significance. 

 When ASR describes the strength of a correlation, readers will see an r = .xx, p < .0x notation. The “r” 
represents the correlation coefficient. The p‐value that typically follows such notation signifies 
whether the correlation coefficient is statistically significant.  

When noting statistically significant differences in mean scores or percentages among multiple groups, we 
place capital  letters beneath  tabled means/percentages  to show which means/percentages are significantly 
different from one another.  In the example below, readers will note that there is a “BD” beneath the All‐Star 
percentage for Sex (56%).  This notation means that the percentage of All‐Star girls differs significantly from 
the percentage of girls among Focused‐on‐the‐Facts children (column B) and Needs‐Prep children (column D).  
Similarly,  the  “A” underneath  Social‐Stars  for  “Age”  indicates  that  Social‐Stars were  younger  (5.22)  than 
were All‐Stars (in column A).  Lower case letters mean that differences are marginally significant (p < .10). 

Figure:  Example of Noting Statistical Significance Across Multiple Groups 

 
All-Stars 

(A) 
Focused-on-
the-Facts (B) 

Social-Stars 
(C) 

Needs-Prep 
(D) 

Sex (% girls)*** 
56% 
BD 

33% 
Ac 

48% 
bd 

32% 
Ac 

Age at the start of kindergarten***  
5.34 
bCD 

5.26 
a 

5.22 
A 

5.17 
A 
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Appendix 2:   

Kindergarten Observation Form I  
 



 
Class #____       Child #_____  
 
HO#:                                       KKiinnddeerrggaarrtteenn  OObbsseerrvvaattiioonn  FFoorrmm  22000077                            

  
IInnssttrruuccttiioonnss                                                                                                                CChhiilldd  DDeemmooggrraapphhiicc  IInnffoorrmmaattiioonn       

 
This form is intended for you to observe the 
various skills and attributes your students 
possess at entrance to your kindergarten class. 
This information will be vital to curricular 
enhancements in schools as well as early 
learning programs.  Absolutely no individual 
child’s information will be released by the 
researchers.  
 
Complete one Observation Form per child 
during the third week of classroom activities. 
This is to ensure that the child has had a 
chance to adjust to the typical classroom 
structure and has had the opportunity to 
demonstrate observable skills and behaviors.  
Children should be observed in as natural a 
setting as possible within their daily activities. 
 
To complete the Observation Form, please 
follow these steps:  
 
1. Please complete the child’s demographic 

information at right.    
 

2. After completing the child’s demographic 
information, turn this page over and 
complete the skill and attribute checklist.    

 
3. Please send completed forms together 

(FedEx envelope provided) for processing 
to Applied Survey Research, 991 W 
Hedding St., San Jose, CA 95126. 

 
If you have any questions about the 
observation process, please call: 
 
Lynne Mobilio  
Applied Survey Research 
408-247-8319 
 
Thank you for your participation! 

 1a. Teacher’s last name:                                                                             1b.    School name: 

2.   Child’s initials:  First_____ Middle_____  Last_____                          

3a. Child’s Sex:          Male       Female            3b.  Child’s date of birth:   Month____Day___Year_____                         

4a.  Today’s Date:   Month_____      Day_____                            4b.   Start date of instruction:  Month______ Day______                                                

5.   Has this child participated in any of the following educational programs: 

a. SFUSD child development program or SFUSD preschool program?                                                                                  Yes    No    Info not avail. 

b. Non-SFUSD Head Start program?                                                                                      Yes    No    Info not avail.  

c. Other curriculum-based preschool / part day enrichment or full day center-based program? Yes    No    Info not avail.  

d. Curriculum-based family child care home?                                                                                  Yes    No    Info not avail.  

6.  Does this child generally come to school well-rested? Yes    No    Don’t know 

7.  Does this child generally come to school well-fed? Yes    No    Don’t know 

8.  Does this child seem generally healthy? Yes    No    Don’t know 

9.  Does this child have Special Needs Status or an IEP? (If yes, please specify: __________________________________)  Yes    No    Info not avail.  

10.  What is this child’s primary language?   English    Spanish    Cantonese     Other: __________________________ 
 

11.   How well does this child use his or her primary language?  For a child of his or her age, would you say his/her use of language is: 
 

r  Definitely delayed     r  Developing     r  On track     r  Advanced     r  Can not determine                                                                               

12.  Are you able to communicate with the child well enough to complete skill items #5, 10, 12, 13,  15, 18, 19, 20, 22 and 
23?   

 
Yes    No    IF NO, PLEASE DO   
                     NOT ASSESS CHILD 
                     ON THESE ITEMS        

12a. If yes, will the child be assessed in his or her primary language?     Yes    No    Info not avail. 
     

13.   How does this child handle conflict with other children? Please check all that apply. 
 

r  Uses problem-solving strategies (may ask for help)    r  Controls impulses      
r  Acts out (hitting, throwing, tantrums)                           r  Withdraws                     r  Have not yet observed 

  
                                      

     PLEASE TURN OVER  



 
 

KKiinnddeerrggaarrtteenn  OObbsseerrvvaattiioonn  FFoorrmm  22000077    
Proficient:      Demonstrates skill, knowledge, behavior consistently and competently; performs independently 
In Progress:   Demonstrates skill, knowledge, behavior occasionally and somewhat compete ntly; has room for improvement,  
                         needs minor or occasional assistance  
Beginning:    Child is just beginning to demonstrate skill, knowledge, behavior; needs significant or frequent assistance 
Not Yet:         Child does not demonstrate skill, knowledge, or behavior yet; cannot perform without assistance 

                    How would you rate this child’s competency in terms of the following skills, knowledge and behaviors:  
 

NOT YET 
 

BEGINNING 
IN 

PROGRESS 
 

PROFICIENT  
Don’t know/ 

Not observed Comments / Notes 

Physical 
Well-being & 

Motor 
Development 

1. Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.        

2. Has general coordination on playground (kicking balls, running, climbing)       

3. Performs basic self-help / self-care tasks (toileting, eating, washing hands)       

Social & 
Emotional 

Development 

4. Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from)       
5. Appropriately expresses needs and wants verbally in primary language       

6. Works and plays cooperatively with peers  (takes turns and shares, helps others)       

7. Controls impulses and self-regulates  (is not disruptive of others or class)       

Approaches 
Toward 

Learning 

8. Expresses curiosity and eagerness for learning  (tries new activities, asks questions)       

9. Stays focused / pays attention during activities        

10. Follows one- to two-step directions        

11. Participates successfully in circle time (listens, focuses, sits still, engages)       

Communication  
& 

Language 
Usage 

12. Has expressive abilities  (tells about a story or experience in response to a prompt)       

13. Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) None 1 – 12 letters 13 – 25 letters All 26 letters   

    

14. Writes own first name (spelling and writing all letters correctly)       

15. Can recognize rhyming words (“ ‘Shoe’ rhymes with ‘Glue.’  Does ‘Blue’?  Does ‘Dog’?”)       

16. Engages with books (knows where a book starts, associates print with storyline, pretends to read)       

Cognition & 
General 

Knowledge  
 

17. Engages in symbolic / imaginative play with self or peers  (plays house, fire station)       

18. Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) None 1 – 5 objects 6 – 9 objects All 10 objects   

    

19. Recognizes primary colors  (Crayola basic 8:  red, orange, yellow, green, blue, purple, brown, and black) None 1 – 4 colors 5 – 7 colors All 8 colors   

    

20. Recognizes primary shapes (circle, triangle, square) None 1 shape 2 shapes All 3 shapes   

    

Coping Skills 21. Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling)       

22. Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving)       

23. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying)       

24. Handles frustration well (e.g., does not act out, asks for help, does not withdraw / become unresponsive)        
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Appendix 3: 

Kindergarten Observation Form II 



Class #_________   

KKiinnddeerrggaarrtteenn  OObbsseerrvvaattiioonn  FFoorrmm  IIII  22000077                            
 

Please complete the questions below for each child in your classroom for whom you completed a blue Kindergarten Observation Form  I.   
When we say “school,” we mean the whole school environment (e.g., the classroom, the playground, the cafeteria).  
 
Child 

ID 
Child 
Initials 

How SMOOTH was this child’s 
transition into school? 

How NERVOUS does this  
child seem at school? 

How often does this child 
PARTICIPATE in class discussion? 

How much does this child seem to 
ENJOY school? 

  Very 
smooth Smooth Somewhat 

Smooth 
Not 

smooth 
Not 

Nervous 
Somewhat 
Nervous Nervous Very 

Nervous 
Very  
often Often Now and 

then 
Hardly 
ever 

Enjoys 
very much Enjoys Enjoys 

somewhat 
Does not 

enjoy 

01                  

02                  

03                  

04                  

05                  

06                  

07                  

08                  

09                  

10                  

11                  

12                  

13                  

14                  

15                  

16                  

17                  

18                  

19                  

20                  
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Appendix 4:   

Teacher Survey on Importance of 
Readiness Skills 

 

 

 

 

 

 

 

 

 



TTeeaacchheerr  SSuurrvveeyy  oonn  IImmppoorrttaannccee  ooff  RReeaaddiinneessss  SSkkiillllss  22000077                    
 
A project of San Francisco Unified School District, First 5 of San Francisco and Applied Survey Research 
 
Teacher:  Please first complete the general information below.  
A.    Your name: ______________________________                                 B.    Your school: ___________________________ 

Please rate the LEVEL OF PROFICIENCY (by placing an “X” in one of the boxes for each item) students must have in the following skills in order to have a successful transition into 
kindergarten, e.g. for them to be “school ready.” 
 

 School Readiness Skill 
NOT YET 

1 
BEGINNING  

2 
IN PROGRESS 

3 
PROFICIENT 

4 

Physical Well-
being & Motor 
Development 

1. Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.      

2. Has general coordination on playground (kicking balls, running, climbing)     

3. Performs basic self-help / self-care tasks (toileting, eating, washing hands)     

Social & 
Emotional 

Development 

4. Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from)     

5. Appropriately expresses needs and wants verbally in primary language     

6. Works and plays cooperatively with peers  (takes turns and shares, helps others)     

7. Controls impulses and self-regulates  (is not disruptive of others or class)     

Approaches 
Toward Learning 

8. Expresses curiosity and eagerness for learning  (tries new activities, asks questions)     

9. Stays focused / pays attention during activities      

10. Follows one- to two-step directions      

11. Participates successfully in circle time  (listens, focuses, sits still, engages)     

Communication  & 
Language Usage 

12. Has expressive abilities  (tells about a story or experience in response to a prompt)     

13. Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) 0 – 5 letters  6 – 12 letters 13 – 19 letters 20 – 26 letters 

    

14. Writes own first name (spelling and writing all letters correctly)     

15. Can recognize rhyming words (“Shoe rhymes with Glue.  Does Blue rhyme with Glue?  Does Dog?”)     

16. Engages with books (knows where a book starts, associates print with storyline, pretends to read)     

Cognition & 
General 

Knowledge  
 

17. Engages in symbolic / imaginative play with self or peers  (plays house, fire station)     

18. Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 0 – 2 objects  3 – 5 objects 6 – 8 objects 9 – 10 objects 

    

19.  Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 0 – 1 colors 2 – 4 colors 5 – 7 colors All 8 colors 

    

20.  Recognizes three primary shapes (circle, triangle square) 0 shapes 1 shape 2 shapes All 3 shapes 

    

Coping Skills 21. Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling)     

22. Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving)     

23. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying)     

24. Handles frustration well (e.g., does not act out, asks for help, does not withdraw / become unresponsive)     

 PLEASE TURN THIS SHEET OVER TO CONTINUE …



 

1. Please read through the same list of 24 skills in the table below when answering these three questions: 

A. Which 5 skills are most important for entry into kindergarten? In the first column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 

B. Which 5 skills are easiest to impact during the school year? In the second column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 

C. On which 5 skills do you spend most of your time during the school year? In the third column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 

 

A. 

Most important 
for kindergarten 

entry 

(Check only 5) 

B. 

Easiest to 
impact               

s 

(Check only 5) 

C. 

Where do you 
spend most of 

your time? 

(Check only 5) 

 

   1.  Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.  

   2. Has general coordination on playground (kicking balls, running, climbing) 

   3. Performs basic self-help / self-care tasks (toileting, eating, washing hands) 

   4. Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 

   5. Appropriately expresses needs and wants verbally in primary language 

   6. Works and plays cooperatively with peers  (takes turns and shares, helps others) 

   7. Controls impulses and self-regulates  (is not disruptive of others or class) 

   8. Expresses curiosity and eagerness for learning  (tries new activities, asks questions) 

   9. Stays focused / pays attention during activities  

   10. Follows one- to two-step directions  

   11. Participates successfully in circle time (listens, focuses, sits still, engages) 

   12. Has expressive abilities  (tells about a story or experience in response to a prompt) 

   13. Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) 

   14. Writes own first name (spelling and writing all letters correctly) 

   15. Can recognize rhyming words (“Shoe rhymes with Glue.  Does Blue rhyme with Glue?  Does Dog?”) 

   16. Engages with books (knows where a book starts, associates print with storyline, pretends to read) 

   17. Engages in sym bolic / imaginative play with self or peers  (plays house, fire station) 

   18. Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 

   19. Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 

   20. Recognizes three primary shapes (circle, triangle square) 

   21. Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 

   22. Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem -solving) 

   23. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 

   24. Handles frustration well (e.g., does not act out, asks for help, does not withdraw / become unresponsive) 



Finally, please take a moment to fill out the information below.   
 

1. Is your kindergarten class full-day or half-day?  Please circle:   Full-day        Half-day 

2. When you think just about your job as a teacher (and not your life more broadly), how would you rate your general level of stress?  Please circle a number on the scale 
below. 

  Not at all  A little Fairly  Very Decline 
  stressed stressed stressed stressed to state 
  0 1 2 3 4 
 

2a.  If you circled “very stressed,” what peer, school, or district support would be effective in lowering your stress level?  Please record your thoughts below. 

 

 

3.   What early literacy and language development programs does your school participate in?  In the space below, please list as many programs as possible. 

 

 

4. What percentage of your curriculum instruction is done in a language other than English?  About _____% 

 

5.  Are you bilingual?  Please circle:  No     Yes  à  If yes, in what language other than English?   Please circle:    Spanish     Cantonese     Mandarin    Other:______________ 

 

6.  Including this year, how many total years have you taught elementary school?  ______ years in elementary school 

Of these years, how many years have you spent teaching kindergarten?    ______ years teaching kindergarten 

 

7. Please indicate below ALL of the levels of education you have completed.  If, for example, you have both an AA degree and a BA degree, please check both boxes. 
 

q Associate degree (e.g., AA)  

q Bachelor’s degree (e.g., BA or BS) 

q Advanced degree (e.g., MA, PhD) 
Other:  ___________________ 

 

8. What type of teaching credential do you have? 
 

q Full credential 
q District internship 

q University internship 
q Emergency Permit 

q Pre-internship  

q Waiver 

 

9. Are you Spanish / Hispanic / Latino?  Please circle:    Yes      No    

 

10. What race do you consider yourself to be?  Please check one response below.   
   

q White 

q Black, African American, Negro 

q American Indian or Alaska Native 
q Asian Indian 

q Chinese 
q Filipino 
q Japanese 
q Korean 

q Vietnamese 
q Native Hawaiian 
q Guamanian or Chamorro 
q Samoan 

q Other Asian 
q Other Pacific Islander 
q Some other race 

THANK YOU! 
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Appendix 5:   

Parent Information Form 



Class #______       Child #_______               

Parent Information Form 2007                                   
 

San Francisco Unified School District Readiness Assessment Project 
 
 
The following survey asks you questions about your son or daughter who just started kindergarten.  In appreciation of your time, 
your child’s teacher will give your child a new children’s book to keep.  When you are finished, please return this form to your child’s 
teacher in the envelope provided.  This survey is confidential – please do not write your child’s name on it.  This information will be used to 
understand how preschools and elementary schools can better support new students.  Thank you very much for your time!  
 

1. What is your relationship to this child?    Mother    Father    Foster Parent     Other: __________ 

2. What is your child’s birth date?  Month____Day____Year ____     What are his or her initials?  First ___ Middle ___ Last ___ 

3. Is this child a boy or a girl?   Boy       Girl  

4. Was there a “stay-at-home” parent who took care of this child most of the time during the past year?      Yes      No   

5. Please list the type of child care you used during the year before your child entered kindergarten.  Please mark all that apply.   

IMPORTANT:  If your child was in a preschool or child care center, please write the specific name of the preschool or center (e.g., John 
Swett State Preschool) and the specific name of your child’s teacher (e.g., Ms. Garcia) or classroom (e.g., Butterflies). 

Type of Child Care Arrangement 
Average # 

Hours/ 
Week 

What languages were spoken  
with your child in this setting? 

 Nanny in your child’s home  �  English     � Spanish     � Cantonese     �  Other 

 Relative, babysitter or neighbor   �  English     � Spanish     � Cantonese     �  Other 
 Licensed child care in a center or preschool 

 

As specifically as you can, please tell us: 
 

Name of preschool:  __________________________ 
 

Name of teacher or classroom: _________________ 
 

 

�  English     � Spanish     � Cantonese     �  Other 

 Licensed child care in someone’s home 
 

As specifically as you can, please tell us: 
 

Name of child care home: ______________________ 
 

�  English     � Spanish     � Cantonese     �  Other 

6. How did you prepare your child for kindergarten before the first day of school? Please check all that apply. 

 Attended a parent meeting or orientation  
 Visited the school with your child 
 Met your child’s kindergarten teacher 
 Worked with your child on school skills 

 Had child attend Kids in Transition Camp (KIT Camp) 
 Had child attend other summer kindergarten preparation program  
 Read books or watched videos about kindergarten with your child  
 Read books or articles about your child’s transition to school 
 None of the above 

7. In a typical week, how often do you or any other family member do the following things with your child? Your child may do these 
things in school or elsewhere, but please tell us how often these activities happen in your family. 

Read for more than five minutes About _____ times per week 

Tell stories or sing songs together About _____ times per week 

Involve your child in household chores like cooking, cleaning, setting the table, or caring for pets About _____ times per week 

Play games or do puzzles or crafts with your child About _____ times per week 

Play a sport or exercise together About _____ times per week 

8. About how many children’s books do you have in your home?     0       1-5       6-10       11-25       More than 25 

 

PLEASE TURN THE PAGE TO CONTINUE  



9. About how many hours a day does your child watch television, watch videos, or play video- or computer games total?               

About ____ hours and ____ minutes per day       Of this time, how much time is spent on educational activities? (e.g., watching 
Sesame Street or Blue’s Clues, playing games to learn letters or colors)              
About ______ hours and ____ minutes per day 

10. How often does your child do the following things?  Please mark one answer for each item below. 

 None of 
the time 

Some of the 
time 

Most of the 
time 

All of the time  

Invites other children to play with him or her     

Says positive things about the future     

Apologizes when his or her actions upset another person     

Participates in family discussions     

When frustrated, hits, kicks/ throws things, or has a tantrum      

When frustrated, withdraws, becomes quiet or unresponsive     
 

Below are a few health-related questions about your child. 

11. What is your child’s approximate height and weight?    Height:  ________ feet / inches   OR   ________ centimeters 

         Weight:  _________ pounds    OR    ________ kilograms 

12. In the past year, has your child had any of the following health assessments or screenings?  Please check all that apply. 

  Vision         Hearing         Medical         Dental         Developmental: _____________________        

13. Does your child have a regular dentist?   Yes    No     A regular doctor/pediatrician?   Yes     No      

14. Does your child have any special needs that might affect his or her participation in kindergarten, such as vision, hearing, 
chronic illness, behavioral problems / ADHD?   No      Yes     If yes, please complete items 13a-13d below. 

14a.  If yes, what special need does your child have? ______________________________________________________________ 

14b. How did you learn that your child had this special need? 

 Diagnosis by your child’s pediatrician or other doctor 
 Developmental assessment by your child’s preschool teacher 
   Diagnosis / assessment at San Francisco General Hospital  

 Diagnosis / assessment by another professional  
 Your own diagnosis / assessment 
 Other:  

14c. How old was your child when this need was first identified? _______ years and _______ months 

14d. Has your child received professional help for this special need (e.g., help from a pediatrician, school professional, 
counselor)?    No      Yes     If yes, what type of help did you seek?       ___________ 

Now we have a few questions about you! 

15. What kinds of parenting programs, services, or supports have you received? Please check all that apply. 

 Parent education classes  
  Information from your child’s preschool program about: 

  Parenting 
 Child development (e.g., what to expect as your 

child grows up, signs for concern) 
 Your child’s transition into kindergarten 

 Home visits from a nurse, community worker, or other provider 
 WIC 
 Parent support groups 
 Regular medical check-ups while pregnant 
 Help from extended family 
 Help from neighbors and/or friends 
 None of the above 

16. What types of local family resources have you used? Please check all that apply. 

 San Francisco Public Library 
 San Francisco Zoo 

 Local museum(s) 
 Local parks 

 Family Resource Centers 
 Raising A Reader 

 None of the above 
 



17. Please state how much the following statements are true for you by making one mark for each item below. 

 Definitely 
true for me 

Somewhat 
true for me 

Not very 
true for me 

Not at all 
true for me 

When I need help with problems in my family, I am able to ask for 
help from others. 

    

I feel confident in my ability to help my child grow and develop.     
I can easily find someone to talk to when I need advice about how 
to raise my child.  

    

I am coping well with the day-to-day demands of parenting.     

18. During the past 30 days, how often did you feel … ? Please make one mark for each item below. 

 None of the
time 

A little of the 
time 

Some of the 
time 

Most of the 
time 

All of the 
time 

So sad that nothing could cheer you up      
Nervous      
Restless or fidgety      
Hopeless      
That everything was an effort      
Worthless      

19. What is the child’s mother’s date of birth?   Month ____ Day ____ Year ____ 

20. Do you consider yourself to be a single parent?     Yes      No   

21. How many people live in your household, including you?  Children ages 0-11 ___ Children ages 12-18 ___ Adults (ages 18+) ___ 

22. At how many different addresses / places have you lived since your kindergarten child was born?    Addresses / places 

23. Have you or any other primary parent / guardian lost your job during the past year?     Yes      No   

24. What is the language you use MOST often with your child at home?  

 English 
 Spanish 
 Cantonese 

 Vietnamese 
 Filipino (Pilipino or Tagalog) 
 Mandarin (Putonghua) 

 Japanese 
 Russian 
 Other:  ___________________________ 

25. How well do YOU speak English?  

 Very well; English is my primary language 
 Very well, but English is not my first language 
 Somewhat well; I usually – but not always – can 

communicate what I want to say in English 

 Not very well;  I know some words in English, but often not 
enough to communicate what I want to say 

 Not at all; I know very few or no English words 

26. What is the highest education level the child’s mother has completed?    

 Less than 6th grade 
 6th grade 
 7th or 8th grade 

 High school  
 Some college  
 Associate’s degree (AA or AS) 

 Bachelor’s degree (BA or BS) 
 Advanced degree  
 Don’t know 

27. Were you born in the United States?     Yes      No   

28. What is your family income per year?   

 $0 – $15,999 
 $16,000 – $31,999 

 $32,000 - $52,999 
 $53,000 - $84,999 

 $85,000 – $104,999 
 $105,000 - $125,999 

 $126,000 - $157,999 
 $158,000 or more      

   
THANK YOU! 

 
Please fold your survey into the envelope provided, seal it, and return to your child’s teacher. 
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Comparing Weighted Data to Unweighted 
Data 
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Background 

When populations are large (e.g., the thousands of children entering kindergarten in San Francisco 
Unified  School  District),  researchers  typically  select  a  sample  of  the  population  for  analysis 
(preferably  by  random).  Sometimes,  however,  the  characteristics  of  a  sample  vary widely  from 
characteristics of the overall population under study.  If this occurs, the data are typically weighted.  
Weighting data means  that when a  type of person  is underrepresented  in  the sample, one counts 
their responses more heavily; when a type of person is overrepresented, one gives less emphasis to 
their responses.   This re‐adjustment mathematically delivers a sample that matches the population 
on the problem dimension(s).   

A decision  to weight or not  to weight must be made  judiciously;  typically, data are weighted as a 
last  resort, with weights  applied  only when  there  are  large  variations  between  the  sample  and 
population.   In the case of the San Francisco Unified School District readiness assessment, random 
sampling of classrooms delivered a sample of students that very closely mirrored the population of 
students.      On  almost  all  dimensions,  the  percentage  differences  between  the  sample  and  the 
population were very  small, and within  the margin of error.   However,  the  readiness assessment 
sample  included  fewer  children  of Hispanic/Latino  descent  than was  true  for  the  kindergarten 
population overall.   ASR did not weight data  in  the Draft 1 report because English Learner status 
(which is associated with readiness differences) was in balance.  However, the team was interested 
to  know whether weighting  the  data  for  ethnicity would  exert  any  influence  over  the  readiness 
findings.  The purpose of this Appendix is to evaluate the differences between current readiness 
findings based on unweighted data and readiness findings with data weighted by ethnicity.   At 
the  close  of  this  section, we  conclude  that  the  sets  of  findings  are  so  close  that weighting  for 
ethnicity is unnecessary. 

Weighting the Data 

SFUSD provided  enrollment  form  information  for all  children  entering kindergarten  in Fall 2007.  
With this information, ASR was able to use the ethnic breakdown of the population as a whole as a 
“gold standard” when calculating weights for the sample.  The table below displays the weights that 
render  the  ethnic  distribution  in  the  readiness  assessment  sample  a mirror  image  of  the  ethnic 
distribution  in  the population.    (There were 41 students  for which ethnicity was not known;  these 
students were  assigned  a weight  of  1.00.)   Weights were  fairly  close  to  1.00  (indicating  that  a 
category would need no weighting because it already matched the population).  Once weighted, the 
ethnic distribution of the sample matches the ethnic distribution of the population.   
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Figure:  Child’s Ethnicity for Unweighted and Weighted Data 

Dimension  Population 
Unweighted 

Sample 
Sample 
Weights 

Weighted 
Sample 

 
Child’s ethnicity Hispanic/Latino 28% 22% 1.22467 28% 

Chinese 26% 29% 0.923077 26% 

Caucasian 16% 16% 1.025316 16% 

African American 13% 15% 0.873333 13% 

Other 17% 18% 0.916667 17% 

A comparison of the weighted sample to the population on other relevant demographic dimensions 
is provided below.   

Figure:  Relevant Demographic Comparisons for Unweighted and Weighted Data 

Dimension  Population 
Weighted 
Sample 

Within Margin of 
Error? 

Language child 
first learned to 
talk 

English 53% 56% Yes 

Cantonese 18% 16% Yes 

Spanish 21% 17% No 

Other languages 8% 10% Yes 

Language child 
uses most 
frequently at 
home 

English 56% 60% Yes 

Cantonese 18% 17% Yes 

Spanish 19% 16% Yes 

Other languages 7% 7% Yes 

English Learner 
status English Learner* 42% 48% No 

 English proficient 58% 52% No 

 

 

Key Readiness Findings Based on Weighted and Unweighted Data 

After weighting  the data, ASR  re‐ran key  readiness analyses  to determine whether weighting  the 
data for child ethnicity had a significant impact on our findings.  Below we include tables of results 

Note:  English Learner status was calculated from the DataQuest system run by the California Department of 
Education.  According to the most recent data available from 2006, 1,712 kindergarten children were classified as 
English Learners, from a kindergarten population of 4,065 (42%).  Data from the weighted sample reflect findings for 
2007.  These percentages would likely be closer (perhaps within the margin of error) if data were available for 2007 
because the proportion of English Learners typically increases over time. 
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that show both the unweighted data reported in the Draft 1 report, as well as results of the weighted 
data analyses.  Included are findings for: 

 Average readiness scores across the Basic Building Blocks 

 The percent of children meeting or exceeding teachers’ desired levels of proficiency across 
the Basic Building Blocks 

 The percent of children significantly below teachers’ desired levels of proficiency across the 
Basic Building Blocks 

 Prevalence of the Readiness Portraits 

 Results of the regression analyses for overall readiness 

Across all analyses, results using unweighted data were virtually identical to results using weighted 
data. 

Figure:  Average Readiness Scores for Unweighted and Weighted Data 

 
Unweighted  

Sample 
Weighted 
Sample 

Difference 

Overall readiness 3.26 3.26 0 

Self-Care & Motor Skills 3.51 3.52 .01 

Self-Regulation 3.18 3.19 .01 

Social Expression 3.28 3.28 0 

Kindergarten Academics 3.21 3.20 .01 

We also  examined  the percent of  children at  the Not yet,  Just  beginning,  In progress, and Proficient 
levels  across  all  readiness  skills  for  both weighted  and  unweighted  data.   Again, weighted  data 
yielded results that mirrored unweighted results.  More specifically, for 22 of the 24 readiness skills, 
weighted  data  yielded  results  that  were  within  a  few  tenths  of  a  percentage  point  from  the 
unweighted data (unweighted data are displayed on the following page).  For the two starred items 
(Recognizes  letters  and Recognizes  primary  shapes)  there were  fewer  children  at  the  proficient  level 
when data were weighted, but results differed by less than 2 percentage points.   
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Figure:  Percent of Children at Each Readiness Level Across Each Readiness Skill  
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Engages with books

Writes own name

Can count 10 objects

Recognizes primary colors
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Self-Care & Motor 
Skills 

 

Self-Regulation 
Skills 

                
Social 

Expression 
Skills 

 

Kindergarten 
Academics 

Skills 

Weighted data are 69.5% for proficient in shape recognition 

Weighted data are 44.4% for proficient in letter recognition 
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The following tables show how closely weighted data mirror unweighted data when it comes to the 
percent  of  children meeting/exceeding  and  falling  significantly  below  teachers’  desired  levels  of 
proficiency.  The third figure also shows that the prevalence of the Readiness Portraits is identical for 
weighted and unweighted data. 

Figure:  Percent of Children Meeting/Exceeding SFUSD Teachers’ Desires for Unweighted and 
Weighted Data 

Percent meeting or exceeding 
teachers’ desired levels of 
proficiency in each area 

Unweighted  
Sample 

Weighted 
Sample 

Difference 

Overall readiness 61% 61% 0% 

Self-Care & Motor Skills 76% 76% 0% 

Self-Regulation 51% 51% 0% 

Social Expression 59% 59% 0% 

Kindergarten Academics 66% 65% 1% 

Figure:  Percent of Children Significantly Below SFUSD Teachers’ Desires for Unweighted and 
Weighted Data 

Percent significantly below 
teachers’ desired levels of 
proficiency in each area 

Unweighted  
Sample 

Weighted 
Sample 

Difference 

Overall readiness 25% 25% 0% 

Self-Care & Motor Skills 11% 11% 0% 

Self-Regulation 30% 30% 0% 

Social Expression 20% 20% 0% 

Kindergarten Academics 19% 19% 0% 

Figure:  Prevalence of the Readiness Portraits for Unweighted and Weighted Data 

Readiness Portraits 
Unweighted  

Sample 
Weighted 
Sample 

Difference 

All-Stars 55% 55% 0% 

Needs-Prep 11% 11% 0% 

Social-Stars 19% 19% 0% 

Focused-on-the-Facts 15% 15% 0% 

We also examined whether weighting  the data changed  the  regression analyses at all.   The  figure 
below shows regression findings for overall readiness for both the unweighted and weighted data.  
Again, we  see  very  little  difference  in  findings when  data  are weighted.    The  regression  using 
weighted data yielded a model that was very similar in its power (Adj. R2=.21 for unweighted data 
and  .20  for weighted  data)  and  contained  the  same  set  of  significant  predictors.   Moreover,  the 
standardized  beta weights  of  these  predictors were  almost  identical  between  the weighted  and 
unweighted data. 
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Figure:  Relative Strength of Factors Significantly Associated with Overall School Readiness 
for Unweighted and Weighted Data 

 

Finally,  ASR  conducted  analyses  of  readiness  by  preschool  experience  and  by  English  Learner 
status: 

 Results of our basic analyses comparing children with and without preschool experience also 
remained the same once we weighted the data for ethnicity.  The pattern of statistical 
significance was the same, and corresponding mean scores were all within .01 of each other. 

 Results of our basic analyses comparing the readiness of English Learners and students who 
are English Proficient were also the same once we weighted the data for ethnicity.  The 
pattern of statistical significance remained the same, and corresponding mean scores were 
within a few hundredths of each other. 

Conclusion:  No Weighting Is Necessary 

All of  the weighted data presented above were weighted  for ethnicity.   We should note  that ASR 
also  developed weights  taking  into  account  both  ethnicity  and  children’s  language  spoken most 
frequently  at  home  (English  vs.  not  English).   We  re‐ran  all  of  the  analyses  described  above 
weighting data with these new weights.   Again, there were no meaningful differences between the 
unweighted and weighted findings for any of the analyses reported above.   

Based on how closely unweighted findings correspond to both sets of weighted findings, ASR has 
presented unweighted findings in the main body of the report.. 
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Appendix 7:   

Body Mass Index Calculations 
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The following text is taken from:  http://www.cdc.gov/nccdphp/dnpa/bmi/childrens_BMI/about_childrens_BMI.htm) 

What is BMI? 

Body Mass Index (BMI)  is a number calculated from a child’s weight and height. BMI  is a reliable 
indicator of body fatness for most children and teens. BMI does not measure body fat directly, but 
research  has  shown  that  BMI  correlates  to  direct measures  of  body  fat. The  English  formula  for 
calculating BMI is:   Weight in pounds ÷ Height in inches ÷ Height in inches x 703 = BMI. 

What is a BMI percentile? 

After BMI is calculated for children and teens, the BMI number is plotted on the CDC BMI‐for‐age 
growth  charts  (for  either  girls  or  boys)  to  obtain  a  percentile  ranking.  Percentiles  are  the most 
commonly used indicator to assess the size and growth patterns of individual children in the United 
States. The percentile indicates the relative position of the child’s BMI number among children of the 
same sex and age. The growth charts show the weight status categories used with children and teens 
(underweight, healthy weight, at risk of overweight, and overweight). 

BMI‐for‐age weight status categories and the corresponding percentiles are shown in the following 
table. 

 

 

 

 

Research 

A  study of  infants and preschoolers enrolled  in a Massachusetts HMO  found  that over a 22‐year 
period (1980‐2001) the observed prevalence of overweight increased from 6.3% to 10.0% and at‐risk‐
for‐overweight increased from 11.1% to 14.4%.211Another prevalence study found that 16.8 percent of 

                                                 

 

2   Kim, J, et al. Trends in Overweight from 1980 through 2001 among Preschool‐Aged Children Enrolled in a Health 
Maintenance Organization. (2006)  Obesity, 14:1107‐1112. 9 
http://www.obesityresearch.org/cgi/content/abstract/14/7/1107?HITS=10&hits=10&volume=14&maxtoshow=&FIRSTINDEX=0&resourcetype
=HWCIT&fulltext=infants%2C+harvard&issue=7&searchid=1&RESULTFORMAT=) 

 

Weight status category Percentile rage 

Underweight Less than the 5th percentile 

Healthy weight 5th percentile to less than the 85th percentile 

At risk of overweight 85th to less than the 95th percentile 

Overweight Equal to or greater than the 95th percentile 
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two to four year‐olds in California were overweight (95th percentile or higher sex‐specific BMI), up 
from  14.0 percent  in  1994.312The national  figure was  13.7% overweight  and  4.6% underweight. A 
recently published study indicates that being overweight in preschool is a likely predictor of being 
overweight  in adolescence and  that anytime a  child  reaches 85 percentile BMI  is a good  time  for 
intervention.413 

 

 

                                                 

 

3   Sherry, B et all. Trends in State‐Specirid Prevalence of Overweight and Underweight in 2‐ through 4‐Year‐Old 
Children from Low‐Income Families from 1989 through 2000. (2004)  Arch Pediatr Adolesc Med, Vol 158 1116‐1124. 

4   http://ucsdnews.ucsd.edu/newsrel/health/earlychildhoodobesity06.asp 
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Appendix 8:   

Defining Preschool Experience 
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Defining Preschool Experience for Purposes of This Report  

For  purposes  of  this  report,  the  term  “preschool”  is  used  to  indicate  that  children  had  regular 
experience in a formal, curriculum‐based, child care center during the year prior to kindergarten. A 
child was considered to have preschool experience if at least one of the following were true:  (1) the 
kindergarten  teacher  indicated  that  the  child  had  participated  in  an  SFUSD  child  development 
program or SFUSD preschool program, a non‐SFUSD Head Start program or another curriculum‐
based preschool (part‐day enrichment or full‐day center‐based program; and / or (2) parents listed a 
preschool that was a valid, licensed, child care center. It is important to note that: 

 A measure of the quality of the preschool was not included in this study; and 

 We recognize that there are high‐quality Family Child Care Homes (FCCH) that provide 
preschool‐like experiences and that use quality curricula. However, because we could not validate 
which children were exposed to preschool‐like settings within their Family Child Care 
Homes, children with FCCH experience were not included in the preschooler category. 
(Recall that just 8% of the sample attended a FCCH during the year prior to kindergarten 
entry.) 

Any child who was not identified as having preschool experience in one of these ways was 
assumed not to have had preschool exposure; as such, then, this classification system may take a 
conservative approach to testing the association between preschool and readiness, because some 
of those classified as having no preschool experience may have in fact attended preschool, but 
the information was not captured in our data because teachers did not have that information and 
parents did not complete the Parent Information Form. 
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Appendix 9:   

Neighborhood Maps With Readiness Portrait 
Information 
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Maps are pending … 




